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PREFACE TO THE SECOND EDITION

Concern about student behavior continues to receive attention
from all members of the scliool-community partnership. Since the
first publication of this book n 1980, a major focus on the societal
conditions that influence student behav-or has been emerging. The
leading proponent of this trend 1s David Elkind of Tufts University.
Elkind has examined every facet of the student's liie-space and
found some conunon threads running throughout all of them that
negatively influence student behavior: forced growth patterns that
require children to meet totally unreelistic expectations. absence of
“‘meaningful’’ jobs appropriate to the student's stage of develop-
ment, lack of productive adult role models for learners to follow n
their carly development, and a clear shortage of meaningiul jobs for
adolescents and young adults to form productive work habits. These
social factors are influencing studeat behavior in and out of the
classroom.,

In responding to this cultural situation, teachers (and other
citizens) need to emphasize learning designs that proniote student
skill development via meaningful experiences. It has been known for
some ume that students who have a sense of participation 1 the
home and school-community setting are gencrally positive in their
behavior. As Elkind notes. howes<r, the life-space of students 15 no
fonger limited to these traditonal social settings, 1t now includes the
“electronic village™ and an often misguided peer subculture. A
unique role exists for teachers n supporting productive student
behavior modeling intelligent and aesthetic lifestyles and involving
students i functional and chalienging learning expericeces.




INTRODUCTION

A major challenge confronting teachers 1s the handhng of classtoom
behavior problems In the past there has been o tendency 0 view
distuptive student behavior as a problem evoly ing solely m the dassroom
and thus solvable by simply aliering certain condiions that prompt the
deviant actions  Recent resedrch suggests. however. that student be-
havior (at vanous gade levels) 1~ influenced by many factors, and
teacher responses to disorderly conduct must be based upen a careul
assessmert of eacn student’s position in Iife as well as of the teacher s
own role in the classroom Teachers and 1+ ,earchess who attempt to find
easy solutions to any human de tancy fave and il continue 1o meet
with frustraton Human behavior s foo complex to be adapted to any
single cause—effect syndrome. Indeed many “distuptive students” have
increased then negative souial tesponses because they kave been dealt
with as “problemns © Thus, the purpose of this rescarch report s to
explore proausing piactices teachers van use in responding to behavior
problems that emerge in their classrooms

UNDERSTANDING THE CONTEXT OF
STUDENT BEHAVIOR

Individuals behave in certam way s as o result of the vanety of genetie
and socrocultral forces that have ifluenced then dey clopment. While
responding to student behavior problems without understanding the
context can be an efficient way of tanagire the casstoom. far t o often
stadents ate stereotyped as “dsapline problems’ simply because no
one has attempted to find out why they behave in anegative manner The
effectiveness of vanous methods of handhing behav i problems can be
mininized when the teacher mvolved undeistands the student s pre-
dicament.

An examination of how one teacher 1espoaded o distuptive behayion
in the classtoom teveals how important it 1 for educators to understand
the context of behayior

N
Q
ERIC "

A Rt L S AR T et



E

O

Bull (grade four) taunches a paper arrplane and then tips Ed who 1s on
his way t0 the pencil sharpener. Mr Wyatt reprimands Bill and
exclaims. ““That will be pomts off your social studies grade' If nt
happens again,”” Mr. Wyatt says. “'you'll flunk this term * Later. in
the lounge Mr Wyatt eapresses disgust that he got Billin his section.
"“The kid's been a problem since he entered school.” he growls

The reader nmght wonder if anyone has ashed why Bill has continu-
ously been a *‘behavior problem™ at school. Does 1t do any good to
threaten a student with fallure” Why doesn’t Mr Wyatt exanune his
personal attitude toward the student” From a research perspective, My
Wyatt responded ineffectively to the behavior problem in the (iassroom,
The foltowing behaviors (used by Mr Wyatt) should be avoided when
dealing with classroom behavior probicms,

. Overreacung to the problem

Using threats.

Using punishment that is unrelated tc the behavior

- Admonishing the student in front of peers.

. Losing emotional control,

. Diccussing the <tuation with coileagues 10 unproductive and un-
cthical ways,

7 Assessing the problem without a thorough examination of the

situation. (7, 26, 36)

o R R

Mr Wyatt would have been more effective m dealing with Biil had he
used some of the following behaviors

I. Asking Bill 10 leave the room with him for 2 moment

2 Discussing with Bill why the behavior 1s unacceptable and other
factors related to Bill's behavior

3 Examining the home situation, peet group scetung, and other factors
that might influence Bill's behavior

4 Asking Biil to apologize to the student he tnpped and making any
pumishment pertinent to correcting the misbehavior

5 Meeting with Bill and possibly his parentsif the problem has existed
for a long time, through such a meeting a possible solution could be
werked out. (7, 40)

By looking at the conteat of student behavior, many teacher—student
conflicts can be solved in a positive manner Consider the following as
influences that affect student behavior—yet they often go unnotced by
teachers in their responding to behavior problems. malnutniion. child
abuse/neglect. life cycle changes. teen-age rregrancy, drug abuse,
excessive television viewing, violence in the home, community disorder,

6
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lack of famuly support. peer conflicts. mental health problems. lack of
sleep. and other souocultural everts For example., the relationships
described in the follow ing chart have been established through continu-

ous research, (25, 44, 64, 72, 83)

Influence

Related Behavior Often Observed

I Malnutniton

2 Lachk of Sleep

3. Child Abuse'Neglect

4 Excessive Television Viewing

S Violerce m the Home

Hyperactuvity

Drowsmess

Easy loss of temper

Lintabihity

Inattentiveness

Short attention span

Irritability

Inability to compiete assignments

Withdrawn. sullen

Aggressiveness. takes out anxiety
on peers and teacher

Poor attendance record

Eacessive seeking of attention

Short attention span

Extreme aggressiveness

Difficalty m followiag diections

Inability to complete work
assignments

Extieme anaiety level

Withdrawn and very depiessed

Poor attendance 1ecord

Constant seekmg of attention

Factors withm the school may also be mflucnang student behavior ina

negative manoer Teachers should askh themselves guestions sudh as the

followng s they assess the context of student behavior problems

I Does the envitonment of the school encourage human relation-
ships? Are people friendly. personable. and concerned about each
other” Or 1y the setung hosule. imprrsonal. and lackig in human

warmth? (39)

[R%)

How do [ have my classroom organized 1n terms of the physical

setung” Do the students understand what 1s e xpected of them” As a
teacher do 1 have contiol of the lass and provide direction 1 ter ms

of daily routines” (37)




3. Do I know the students i a personal way? Have I taken tume to
relate to the student’s famihes. the community. and the special
sttuanons that influence the students” behavion 1n tne classroom?
(41

4 Is the inmtructional program relevant to the needs and terests of
the students” Or are many of the students bored because 1ask them
to repeat work that they have alicady mastered? (76)

5 As the teacher have 1| allowed the students an opportumity to
develop some of the classioom tules by which they are o funcuon’
Do I listen to student explanations of problem situations” (26)

Answers to questions such as these are entical when you are attempt-
ing to determine why teachers and students respond to classroom
predicaments as they do. Environments in which students are valued,
listened to, and made a part of the mstructional process are more hikely to
promote positive student behavior than are setungs i which students are
degraded and forced to find their own psychelogical space 1n a hosule
way.

The cycle of negative student behavior-negauve teacher response-
further pegative student response can only be remedied when the
conditions that are causing the disruptive behavior are Wdentified. exam-
mned, and used as the basis for miproving the situation Students who are
experiencing a difficult hife at home are certam to behave differently
the classroom from their peers who have a postive home Iife. Likewise.
students who have been categorized as “problems™ year after year are
likely to fulfill this prophecy by continiang to behave discaptive ways
However, through an examination of the context of student behavior
(including the teacher's ifluence). many behavior probleris can be
solved. (92, 63)

IDENTIFYING STUBENT BEHAVIOR
PROBLEMS EARLY

Stadent behavior problems usually are the result of a long-term
process during which the student—in Interacting with the
environment—develops certain behay iors that are unacceptable 1o the
teacher end’or other stedents (6) The catly identificotion of potential
behavior problems can lead to the avodance of more senous studem
crses. (45) The following 15 one exampie of how a problem—ieft
undetected—can evolve 1nto a more serous predicament
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September  Jane Low (nmth grader) discovers she 1s pregnant Her
schoolwork is poor and so 1s het attendance. which is 1 contrast to her
usual behavior No one at school or at home takes notice of the change
in behavior,

October  Jane’s school behavior conunues to deteriorate. Her
below-average scores on the first grace report prompt her parents to
restrict her social hife But no one nas 1eally inquned why Jane 1
behaving so differeatiy!

November  Jane 1s reported missing by her parents' School offictals
are stunned  No one seems to know why she is missing

December:  Jane 1s found i Flonda!

This example not only briugs into focus the importance of dentfying
glaning changes in student behavior eatly but also points to the need for
broadening our understanding of such problems. Too often student
behavior problems are viewed only as situations that disrupt the teach-
er’s funcuening  In Jane's case the disruption is of a student-centered
natuwre. affecting her learning and funcuoning. Teachers need to observe
student behavior in terms of how 1t affects not only the class but most
importantly the stiddent involved i the situaton, (40) Through natusal
observation teachers and Jane™s parents should have noticed the changes
in her behavior and inquired. *"Why the change”™ or “Jane. 1s some-
thing wrong—can we help?™

Not only did Jane’s problem go unnoticed. but also apparently no one
(at home or at school) talked with lane Commumcatng with and
counseling students is a proven method of preventing many discipine
problems Esery student should have at least one adult confidant they
can trust whiie in schoo! Hopefully . a sinilar sitiaton would ewst at
home Teachers whe counsel and interact witn therr students on a tegulat
basis report that not only de they Anon then students better. but also
they are mote able to detect problems that might dev clop into more
severe sttuations at a later tume, (39, 46, 52, §4) For example

Ms. Green *John. you really seem bothered lately'™

John, TOh'

Ms. Green “"Yas, you seem off i your own world

John, " Well. things aren’t too hot at home these days!™

Ms. Green o John. have you talked with your patents about it” You
know that might help.”

Joha “Oh. 1 just don't know ™

My Green  Feel fiee to stop and talk with me. John Sometmes

that can help.™
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Indeed. realizing that some + .« 18 concerned and willing to listen can be
the inttial step in solving 4 problem or at least learning to cope with 1.

Another very effective way of minimizing student behavior problems
is o Aeep tn touch wuh parents. This can help to accomphsh two
purposes to develop communications betw een home and school. and to
encoutage parents to hbe mvolved with their childien's development and
educationa! progress Reseaich findings indicate that when a posiive
home—school relationship exists and when parents are highly supportve
of thair children’s educational endeavors. the school performance of
students tnereases 1 a positive direction From a practical standpornt,
when parents and teachers are communicating with each other., they will
certainly be mote likely v handie behavior problems than if such
hinkages do not exist. (73, 83, 92)

Finally. there are some warmng signals that teachers look for when
attempting to identify classroom behavion problems carly (7. 21, 58. 65)
Some of these are as follows

1A drastic change in a student's behavior or routine may indicate a
change in the life content of that student. A child who s notmally
outgoing and who suddenly becomes withdiawn is usually signaling
for help.
A student whe exhibits extreme behavior mdices usually has some
dysfunction i terms of human funcuoning  For example, an
extremely aggiessive child needs immediate attention and assis-
tance i reorgantzing her ot h.s behavior A child who 1y very
stless may be telling the teacher that she o he 15 abused.
malnourished. or not getting proper test o1 attzntion at home Do
not allow these extremes to go unattended. they can develop nto
severe diseipline problems
3 A student whois always unptepated. constantly disorgamized. and
generally unable to handle basie classtoom routines 1s indicating to
the teacher that she or he 1s 1n need of “organizational help.”” Such
a student, of allowed to contmue m this manner. will eventually
have a negative effect on other students and generate other prob-
lems for herself or himself and the teacher
4 A student who 18 unable to aceept even the most basic authority
limits aecessaty for classtoom managemeni should receive mm-
medrate attention The I don’t have to do that” syndiome can
create a climate of chaos in the classroom and will only have
negauve effects on ever;, ane involved

(3]

5 The student and the teacher who have role conflicts andsor person-
ality clashes early in the school yeat ate.if left unattended. headed
for mote severe problems later in the school year' The teacher.
upon recognizing such a situation peeds to examine his or her part
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in the conflict as well as assessing the student s part By resobang
the problem carly i the school year. everyone can have o more
productive learning experience.

Addiuonal indicaiors of pending bebavior problems inciude o poor
attendance record. contiuous problems with completing assignments,
ongoing conflicts with peers. uncottected health problems. severe con-
flicts 1n the home setting. and related teacher attitudes and o1 school
factors that may be encouraging dis uptiv e student behavior [See (83y )

In essence. research indicates that teachers (and parents) can prevant
many senous student behavior problems by idenufying them early and
by formulating plans to correct such behaviors Through observing.
counseling, and communicating with students. teachers. and pdarents. a
posttive relationship can be formed. and thus o maoris of discipline
problems prevented from taking place

POSITIVE RESPONSES TO STUDENT
BEHAVIOR PROBLEMS

Inany group setting. behavior that disrupts the functiomng of others 1
undesirable Itis, however. natural that some conflict oceurs m small or
large group setungs such as the .lassroom. Teachers whe expect
students to behave ideally every day are going to be frustrated in therr
efforts to work with children and young people 1n . positive manner.
Children, like adults. have strong feelings about themselves and others,
and sometimes these feelings emerge i contlict with those of othe rs A
classroom without problems of some hind would be unreal. The most
positive view of the Llasstoom recognizes the possibilities of student and
teacher behavior problems. while at the same ume attempting to design a
setting where they are minimized and handled aopropriatels. (27, 42 60,
94)

The question most fiequently ashed by first-year teachers 15 What 1s
the best way to deal with disaiphne problems’ Of course. thete 18 no
single answer. Reseaichers bave exploied a variety of techniques for use
in handling classroom behavior pooblems While one approach may work
effecuvely i one situation. it may be totally weffectve in a different
context There are. however, several practices that classtoom teachers
and reseaichers have found 10 be etfective i dealing with classroom
behavior problems,.




Utilize a Preventive Approach

Many behavior problems can be prevented when the teacher knows
the students he or she v working with, has a well-organized program of
studies. exhibits an aura of confidence in his o1 her own teaching style.
his i sense of humor. and s mvolved with the students 1 o meaningful
manrer Some practices that teachers have found useful in getting the
school year off 10 a good start tnclude the following, (1) sending “getting
1o know you™ letters to students before school opens. (2) visiing or
aling parents of the students who will be m then dassroom. (3) utilizing
the mital part of the school year to establish positive telationships with
the students, and (4) organizing the classtoom around the needs (de-
velopmental, soctal. and educational) of the students who will be 1 the
classroom By utilizing these and other practices. teachers can prevent
many classioom problems fiom tahing place. (54, 58, 71)

Establish Fair Limits

Research indicates that when students understand what 18 expected of
them. their behavior s more consistent, more constiuctive. and more
teflective of what the teacher desires m the classroom. It has been
further established that when students percerve classroom tules and
hmits as fair and reasonable. they behave m productve ways. It 1s
advisable. therefore. to establish a few needed rules at the begmning of
the school year Long hsts of do's und don’t's confuse studeats and gne
them a negative mpression of what learning ts all about. When students
are mvolved in setting these Imuts and, o1 wie able to *ce the need for
such himuts. many group behavior problems can ke prevented. For
example. when students understand the need for imuang the number of
mdividuals at a learming station. usually they will comply. Students
tespecially those who lack self-management skills) desie some direction

and limits from an adult so that they can function effectively i the
classtoom  In many classtooms student behavior problems occur be-
cause i'mits have not been set o1 because the established jules do not
make sense. (54, 67, 86)

Set a Positive Example

Classtoom teachers can provide students with an exemplary model of
how to behave and Tearn The teacher who 1n well organized and
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enthusiastic about the subject matte: v certan to nfect at least some

students with a similar desire to learn. The teacher who is disorgantzed.,
unmotivated. and cynical 18 iviung” students o misbehave, Accord-
ing to research findings. teachers who listen to students, have a 1elevant
curriculum, and mvolve students in active learning have fewer behavior
problems than do therr less involved connterparts (2. 20, 33, 43)

Restore Order When a Problem Occurs

When a discipline problem occurs i he classroom. students are
watching to see how the teacher will handle the situation The restoration
of order is the first priority 1denuty where the problem exists and direct
your efforts toward restoring the class to an orderly routine Avoud
emotionai outbursts which often lead to further disruption and serse no
useful purpose. If the problem is a minor one. treat it as such and direct
the studentis) to return to work I 4 more sertous problem evists. you
may want to tahe the student from the cassioom and have the wde o
another adult watch the class temporanly By constructively dealing with
the situation. you will demonstrate to the students that you are in control
of things and feel at ease n the classroom. (19, 55, 68)

Handie Your Own Problems
Whenever Possible

A very important tescarch finding s that people who exhibit o sense of
control and directon ate viewed as effective leaders This s certanly
true of classtoom teachers The teacher who i constantly  sending
disruptive students to the principal’s office s iny 1iting further trouble and
may eventually lose total control of the students, While there may be
sttuations that warrant outside help. avoud delegaung classroom man-
agement to others whenever possible Studerits respond positively to
teachers who are able to manage then cwn dasstooms Even the
disruptive student is impressed by the ™ teacher m convol  and s more
likely to improve her or his behavior with such o teacher tian with one
who must alway s search for the prinerpal to handle problems. (19, 56, 60)

Locate the Real | robiem

In far too many cases stodent behavion problems are dealt with in the
mmediacy of occurtency Once order has been testored to the class-
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room, examine the situation more thoroughly Was the behavior reflec-
tive of a continuous student problem” 1Is the student utihzing this
behavior to avoid coping with the real problem” Does the situation
reflect a student-teacher vahie conflict? As the teacher am I over-
reacting to behasror that is really a normal part of human development”
Are conditions in the classroom. at home. or n the cummunity prompt-
ing students to misbehave” The answers to these questions can help you
find out what the real problem s (2. 73, 94)

Change the Classroom Environment
When Needed

When stedents are constantly disruptive., this may be a signa! that the
classioom setting needs reorgamizing In some cascs thers may be too
many students in the room for orderly learning to take place. Most
human beings respond negatively to overe rowding Beyond reducing the
number of students in the classroom. teachers can attempt to maximize
the space available by employing small-group seating arrangements or
by using cornidors (where possible) and other space within the school.
Maxtmum use of ““outdoor learming” centers can iso be effective
in reducing disciphne problems. (37, 47, 54. 65)

Provide Alternatives to
Undesirable Behavior

Devclop a set of alternatives that students van use m learning to
manage theu behavior postuvely. A common disupline problem s the
student who yells or jumps 1o get the teacher’s attention. Develop an
alternative whereby students can achieve thenr goal without causing a
major disturbance i the classtoom. Research also mdicates that teachers
can benefit from developing dalternative behaviors m then teaching
styles. thus using different chaviors according te *he individual charac-
tersties of students For example, in some cases o firm vorce 1s effective
1 communicating with students. while in other sttuations o gentle vorce
is more appropriate Keep i mind that w hile alternatives are effective in
mamtaining classroom order. they ate not the wnswer to disciphine
problems. Eventually the teacher and the student must resofve the
problem that 1s causing the misbehavier (8. 27. 40, 58)
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Help Students Understand the
Consequences of Their Behavior

The sooner students are able t perceive the consequences of then
behavior, the greater the possibilities are for improvement in ther
approach to life This is why it is so important for teachers (and patents)
to utilize disciphne approaches that ulumately bring students to the
reahzation the' therr negative behavior has detiimental effects on them-
selves as well as othets When a student can see how his o1 het actions
made others feel badly and. in turn. caused others to have negative
feclings toward him or her. a basts for changing the situstion then exists.
Likewise. reasonable corrective measures can—if applied when the
problem 1s still solvable—help students realize that poesitive behavior is
more conducive to successful group functiomng than are negative
actions. Research indicates there is o hidden message in this practice for

teachers. too' For example. disorganized assrooms. poorly planned
instructional units. and hostle teachet attitudes tow drd students have a
degrading effect on student self concepts which is certain to foster
discipline problems (7. 27.30. 57)

Make Provisions for a
“Time Out” Space

All human bengs have a tolerance level beyond which self control 1s

lost 7 ome vases (espectally with childien who have never benefitted
from having  self space ) astudent's tolerance level s very low indeed.

These students e, 1n such cases. signaling to us their noed for time to

organize their behavior so that they can function better in a group

Providing a place whete distuptive students can go to think about then
behavior. gain control of then cmouons, and organize themselves more

coherently can not only alleviate many problems but also provige «

frameworkh for students to solve thew own problems Once agam this

piactice s very weievant to helping teachers handle their own problems.
Theie should be a place and 1esources i the school that teachers can use

in “getting themselves togethes ™ when conditions exist wherc they need

some “time out.” Classtooms where only large-group instiuction 1s used

are not conducive to providing students and teachers with the
space” needed to function effectively. (19, 65, 77)

personal




He!p Students #odify Their Behavior

Researrh indicates that when students learn way s o modify then
behavior. they are acquiring self-management shlis needed for develop-
Ing positive approaches 1o assroom funcioning An effectve way to
use this procedure 1s to have distuptive students heep a daily log of then
behavior patterns Some weachers use a check sheet and. at the end of the
day. review the progress made by the student chmimatng undesirable
bekavior This iy a transtional behavior management technique because
the ultimate goal s for the student to reach alevel of maturity where v he
can monitor her ot his own behavior, (17, 20. 81. 91)

Use Group Counseling Procedures To
Promote Positive Behavior

Group behavior problems often emerge as « result of role confliet.
misunderstanding of group functions. and o1 lack of group cohesiveness,
An effective method of solving, clanfying. and possibly preventing group
conflict 1s the use of group counseling sessions Such sesstons can be
used to involve students in value Ganfication. classroom behavior rules.
and problem solving and to provide them with opportunities to develop
teaning shills - Probably cne of the most valuable iesults of these
sesstons 15 the understanding that can be developed among students
about their function as a group and about then individudl relationships
with cach other and with the teacher. (4. 14, 30. 52, 78)

Avoid Reinforcing Negative Behaviors

By the very act of attending to a behavior pattern. the teacher.
unhnowingly, is reinforcing it Ignorg nunor nuances and incidental
classroom behaviors can usually Ccrease their oueurrence. Redirecting
a student’s behavior toward more constructive activities 1s another way
of failing to reinforce the undesitable behay ior, Cueing behavior (giving
the student subtle but clear suggestions on how to change s or her
behavior) can be an effecuve way to help the student move from an
undesitable point toward another. more acceptable place 1n the class-
room For example. “*John. 1 think you've spent enough time n group
work. I'd like you to help me clean these work areas = With this
approach the teacher avords dwelling on John's negative behavior and
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helps him make a transition to 4 more pesitive 1ole i the dassroom
Dwelling on minor student distutbances can only leod students to
increase therr disruptive behavior, (24, 31, 40, 58)

Invite Students To Succeed
in the Classroom

Self-concept research indicates that successful students are invited to
participate in the learming process in a mearungful way Teachers who
give students 4 great deal of verbal and nenverbal attenuon usually find
such students to be very positive in then approach to funcuoning in the
classroom. Research also indicates that while teachers have little trouble
sending positive invitations 1o students whom they perceive as able and
worthwhile, they are much less effective i doing this with “problem
students.” When students who are having problemns begin to receive
positive messages from the teacher (on & continuous basis). they appeat
to become more productive human bengs. The cycle of negative
messages-negative behavior—negative messages must be replaced with
a positive behavior cycle (35. 41,55, 71)

Dealing with Cases of Pathological Behavior

In some situations o student may have ueveloped pathological be-
havior patterns Such patterns are often exhibited either in the student’s
total inability to function in the group o n hei or his hosule and
aggressive iteraction with peers and teachers. This type of student can
only have a negatine effect on herself or himself and on the other
students. The classroom is not the place to attempt to solve such
psy -hological problems Consult with the appropriate school officials.
parents. and community agendies i an attempt to refer the student for
professional care. Indeed. i vei, severe cases the student may need to
be removed from the dassroom unul restored to a higher level of mental
health Once an appropriate level of mental stability has been achieved.
the student can gradually be mainstieamed back into the casstoom. (18.
86. 93)

There 15 a variety of positive responses teachers can use in dedling
with discipline problems. Many of thase 1esponses and approaches have
been reviewed in this part of the book Itis worth noting that no single
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approach to classroom discipline exists Rather. research and effective
practice have shown that «t ts how the teacher uses the different
responses with students in the classroom that makes the difference.

THE TEACHER AND STUDENT
BEHAVIOR PROBLEMS

The classioom teacher 1s the Key person mn establishing a basis for
posttive student behavior, Thete are at least five teacher behavior
categories that. when combined. have a tremendous mfluence on how
students progress in the classroom because they set the stage for
introducing students to a “way of life” i the classroom These be-
haviors are modeling, dewigming, interac ting. responding, and ussessing,

Modeling

Teachers express a great deal about classroom management through
their behavior The teacher who uses o lond vorce every mmute of the
day will soon find the students doing the same thing The following
conversation 1s indicative of how we often bring about student behavior
we dislike.

Mr, Fern Ms Edwards. I certainly appreciate your visting my
classroom today Did you notice how disorderly the
students are?

Ms. Edwards.  Yes. 1 did May [ make a suggestion”?

Mr. Fern, Why. yes!

Ms Edwards 1 T were you. one of the first things Twould do 1s clean
up this room!

Smmilarly. well-orgamzed. personable. and alert teachers usudlly have
students who behave in fuendly and positive way s 1 student behavior 1
a constant problem. the fitst thing to examme 1 your own teaching
behavior,

. Are you orgamized 1n vour own teaching behavior?

. Have you established a direction for students by your behavior?
Woen a problem ocous., do you fespond as a person n contiol of
things. or do yon overicact?

>t

Vanous observation studies of teacher behayions indicate that many
disciphine problems are rooted in the madequate models students have o

18

i
fo U




O

ERIC

Aruitoxt provided by Eic:

follow Teachers who set positive examples are utilizing a very effective
mstructional technique modeling (2.22.33.46. 71

Designing

The classroom 1s un envirorment that. by Jesign. mfluences student
behavior Poorly designed classtooms can encourage student discipline
problems. For example. environments that are overcrowded and that
lack “*human space™ for students to move from one actvity to another
increase the chances of students’ mishehaving, Rescarch indicates that
students are more likely to behave incorrectly 1n classrooms where there
are no physical lines of movement than 1n those that have such himits.
The ciassroom with rows of deshs rather than flexible seating arrange-
ments 15 not conducive to productive student behavior. Students and
teachers need tinie 10 see and interact with each other if they are to form
positive relattonships. (19, 37,47, 60)

There is another vital part of a well-designed classioom. The “soctdl
and psychological design™ of the Llassroom can either promote positive
actions or encourage distuptive behavior When students are able to find
a place where they are valued. have chances for posiive mteractions
with others. and can develop their individual talents. they usually are
positive 1n their behavior Studies on disruptive behavior indicate that
such students exhibit negative behavior responses in situations where
they are nerther valued nor made a part of the assroom process (6. 13.
24, 35,40y

The follow ing questions are useful 1 attempting to examine the hind of
classroom you have designed:

I How are student work areas designed” Are seating artangements

conducive to student—teacher communicadons”

2 It a fearning centers approach 1s used in the classroom. ate the
centers well organized and clearly defined” Can students move
fym center to center without disrvpting cach other's activities?

3 Does the classroom have a pleesant appearance and reflect the
hinds of learning outcomes desned of the students? For example.
are student work samples on di+ play”

4 Is the classroom designed to provide for the students” social needs
as well as for their individual needs? Do students have ume during
the day for mformal socialization” Is each student mvolved 1n
opportunities to develop individual  Sills and talents”

5 Does the design of the classtoom allow for parenta! nvolvement i
the educational process” Parent—teacher communication is Lssen-
tial for developing meanmgful student behavior guidelmes

oA




Classrooms that are drab i appearance., poorly organized. over-
crowded. and 10 general too institutional m nature are places whete
students perform poorly —both intellectuaily and soctally  In contrast,
measanily Jesigned classrooms whete students are involved produc-
dave learning stimulate positive behavior among students and teachers.
(27 37.58)

Interacting

Teachers who systemaucally work at interacting with students have
fewer discipline problems than do teachers who mmmize their com-
munication with students This premise applies to nonverbal as well as
verbal interaction between teachers and students. Observationat studies
of teacher behavior indicate that teachers mteradt (verbally and nonver-
bally) more with students they hike than with students they dishihe—thus
creating many behavior problems that could be avorded. (4. 9. 27, 31, 71

Students have reported to counselors. parents. and researchers the
posttive remforcement that they received when a teacher tooh the ume to
focus on something they accomplished To be ignored. tieated as a “slow
learner.” or 1solated from classroom events does not foster posiive
student behavior  Some teachers have found the videotaping of their
classtoom behavior very valuable in changing theur classroom mteraction
patterns Indeed. when teachers percerve students in posiive ways. they
change their behavior patteins to a more meaningful level (7. 28, 33. 71.
88)

Interaction behaviors that seem to prompt positive student reactiop
include the teacher’s use of “we™ statements. teacher contact with

students while they are working. and the teacher’s use of gestures that
indicate 1o the students that they are valued Contrast the following two
teaching scenes,
A “Mary. that project s coming along nicely—you might want to
talk with M Brogan about the pamting design.”

B “Mary. are you stldl bullding that project? My almost everyone .
ready to pant today'™

In Scene A we have a very supporuve teacher who s viewing the
student as an idiy idual and 1s providing further duection for completing
the project Scene B. in contrast. is a very negative teacher interaction
with the student. Cettainly. the student must feel madequate. and
possibly hostile toward those i the classtoom. after such an expenience.
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Responding

The formation of student behavrors is 1 large pait due to the w ay that
adults respond to their early attempts at behavior Excellence (both
academically and socially) is not achieved all at once—it 15 a process
during which people refine and eatend their shills, This process 1
dependent upon teacher responses to student attempts to improve then
functioning in the classroom Research i the field of human psychology
clearly indicates that negative responses to undesiiable behavior are
meffective m changing student behavior patterns. Not only are they
meffective as discipline methods. but even worse they tend to ehent
further negative behavior (17. 73. 80. 90)

Teachers have found that by forming a posiive set of responses to
different student behuviors. they can affect students in PUSIIVE Ways,
For example. the following situation happens quite often n classrooms

“Lisa.cyou've been out two days now  Please see me at recess because
you'll need to get that work made up today !

Now read the following response and ask yourself which approach
promotes a positive atmosphere between teacher and student.

“Lisa. we missed you! It's good to have yoit back Janet. could you
show Lisa what we've been working on and help her out' Thanks.
Janet!™”

In the second situation the teacher welcomes Lisa back. eneourages
others to help her. and in general creates a4 we like you' feeling in the
classtoom  Even in difficult sitwations. positive teacher 1CSPONSES die
desnable,

“Paui. you must not feel well today! You hnow pushing 15 not our
way of dorng things. You spend some time alone until vou can act more
like the Paul I know ™

This teacher’s response imdicates that Paul can behas e better and helps
him regioup his thoughts before rejoinimg the grovp While thete will be
ciases 1 which teacher i1esponses must be firm. authontative. and

forceful in order o mamtain classtoom contiol, 1 1s evident in the
reseiarch that posttive 1esponses are most effective i limtuing andsor
solving classtoom discipline problems (40, 58. 77. 91)
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Assessing

[t 1s no great surprise that studeats who are assessed as academically
weik also appear on “disruptive behavior lists.” Likewise. we should
not be surprised to find that teachers who assess their teaching behaviors
periodically have fewer discipline problems than do teachers who hold to
their cherished patterns ot “teaching the same way as last year = The
assessment process, when used to foster improy ed student and teacher
behavior, can be a valuable method of making classrooms meaningful
places for everyone (2.9, 45, 46)

Teacher assessment of student learning s important because of the
effect it can have on the direction set for helping that student become a
productive and self-managed humuan being. The problem with
deficiency-oriented assessment 1s that it has a negative effect on student
self concept. teacher perception of the student, and peer relationships
within the classroom  The case of Junmy Hall brings this point into
focus

Jimmy. in kindergarten. was diagnosed as having speech problems,

club feet. low I Q.. and minimal hearing loss By third grade he was

further assessed as a slow learner who must have at least some brain
damage. At no point during this time period has any teacher become

his friend. realized how his father s death affected Jimmy. o1 com-
municated with his mother about the protlems faced by the family.

The term assessment mplies that we “take stock of ©° ind “set a
course with a more positive direction ™ Unfortunately . and in too many
cases, assessment 1s used to sort students into categortes of winners and
losers Rescaich shows that where assessment procedures are used to
promote tudent development. the students most often re.pond by
improving their behavior and school performance. The followng. student
reactions to favorable teacher assessment behaviors confirm what class-
toom research studies have found:

Junet  Mr. Elsworth was quite clear with me that I had problems
with writing shills. But that was okay because he helped me
setup a plan to improve and constantly pointed out to me how
[ had improved!

Franh  Coach Glen set high expectations for himself. and our team
follow ed s example. He had a way of showing you where to
improve and how to tmprove without making you feel bad or
behttied

Rita My third grade teacher changed my hfe Unul then [ thought [
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was dumb  She showed me how 1o do things. stuck by me.
and helped my parents reclize [ was okay—going to be a fine
person.

Most students are willing 1o accept ther weaknesses when their
strengths are highhighted and they are given an opportunity to mmprove.
In essence. teacher behaviors such as modeling, designing interac ting,
responding, and assessing are. according to research, very influential in
either promoung or delinmting student behavior problems. (19, 27. 71, 93)

THE SCHGOL: LEADERSHIP STYLE
INFLUENCES STUDENT BEHAVIOR

Clastroom teachers (even those who “uncuon in self-contained set-
ungs) are not the only influential role models wh) affect student
behavior. The school 1s an ccological system in which people are
continuously influencing each other’s behavior One very mportant
aspect of this ent ironment is the leadership style of the educators who
operate the school While the principal 1s often viewed as the school's
leader, it must be noted that every person in the school exhibits leader-
ship 1n some capacity or role. When the behaviors of these people
are combined, a style of human interaction that has a fugh impact un
how students behave emerges (6, 28, 34, 38)

A cntical review of the research indicates that leadership styles can
positively o1 negatively affect students' behavior patterns and their
academic performance Related to this 1s the fact that many *leaders™
try hard to fulfill the role expectations set by their supericrs. Job
descriptions and role expectations often infer a desired leadership style
to the person applymng for the job. For example.

NEEDED. Middle Schoul Counselor. Position avalable for Fall

1980. Master's Degree in Guidance and Counsehing ., required.

Primary responsibilitics include handhing wevere discipluie problems,

working with local officials on juvenile dehinquency, and taking care of
student dismissals due to continuous violations of school rules.

This job description 1ndicates that the leadership philosophy of the
school district 1s a deficit type of philosophy. No menuon 15 made of

counscling, hstening, and relating to students, teachers. andior parents.
Indeed. a person with a degree in ciiminal justice nught be best quahfied
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for this job Although this example may seem extreme. 1t 1s. unfortu-
nately. indicative of the leadership styles existent i many schools.

In contrast to the job description for a counsclor. look at the following
advertisement:

NEEDED' Elementary Prnapal. Positon avalable Fall 1980, A
Master's Degree in School Leadership 1s desuable, Applicant should
have se me teaching experience and shills in working with people. We
need a person who can utihze faculty talents. relate o students 1 a
personal manner. and tnvolve parents and citizens i the educational
process. A sensitive. mature. and well-organized person will find this
Job most rewarding.

The emphasis m this description 15 on the principal's working with
people. involving them m making decistons. and supportung them in the
development of & humane learming seting Jusg as students tend to adopt
the expectations set by adults in the school. so 1t 1s with educational

leaders.
Research indicates that the following leadership behaviors are post-
tuvely related te productive student behavior,

I Leaders who are visible and interact with students and teachers on
a regular basis have fewer disciphine problems th n do leaders who
1solate themselves. (28)

When leadership 15 shared by the school prncipal. teachers.

students. and parents. a team approach to teaching and learning

emerges and usually has a postuve influence on student and teacher

behavior. (60)

3 Leaders who are identified as open to the wdeas of others tincluding
teachers and students) and who are willing to incorporate these
ideas in school plans have a posttive effect on students and
teachers. (86)

4 When leaders set high expectations for those m the school to reach
toward (and provude support so that the eapectations can be
reached). students usually respond in positive and produciive ways.
an

5 When leaders reward positive behavior and tocus on the strengths
of individuals. they usually receive high productivity from people.
(54

6 Leaders who aie firm. fair. and flextble i miplementng school
pohicies usually find that teachers and students are consistent and
positive m their behavior, (82)

7 Leaders who ate responsive to the needs of others and who attempt
to accommodate such needs have a posttive effect on how students
and teachers relate to each other in the school setting. (4)

8 When leaders are predominantly charactenzed as counseiors. his-

(5]
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teners. problem sotvers. and doers. they genetally have school
settngs i which positive human relations exist (88)

The 1aod .1 for people to use o thenr daily interactions i established by
the school leader Settings where people are respected. made o pait of
the sehool, and 2iven opportunities to behay ¢ responsibly are a result of
productive leadership In contiast. schools where people are treated as
obsects. constantly reninded 1o stay 1n then place.  and 1volated from
the decision-making process are mndicative of meffecty e leadership In
ordet to mimulize disciplme problems and wavimuze posiive student
behavior. the leadership team (puncipal, counselors. and teachers) must
be aeting as a group of people truly interested n the welfure of the stu-
dents they teach

THE CURRICULUM AND STUDENT
BEHAVIOR PROBLEMS

One of the basic funcuons of school v 10 provide students with
expentences by which they can become lterate and functional as
members of a demouratic society Even m a rutal society n which
value. were basically nomogenous). it was a challenge for teachers to
devise a curriculum that would meet the needs of students In today s
metiopolitan. technologically compley. and ever-changing soaiety. the
challenge to formulate o viable cutiiculum is one of the teacher s most
difficult tasks Thus. pootly designed instructional progiams have played
a part m the continuing mcrease of dlassioom discipline problems. (83)

In a society that places emphasis ou the “here and now.” 1t s difficult
for students to concentrate on subjects that appear to have little bearng
upon thett lives However. when teachers design curriculum experiences
that help students telate current happenings to past situations. the
students” intetest end performance are hidly to mprove Some prouas-
ing techniques teachers can use to mahe content relevant to student
needs are as follows (1) uning analogies. (2) mvolving students 1n
critically analyzing then culture. (3) having students chronologicany
trace the emergence of cutrent social problems. (4) providing options so
students can select topies of study . and (§) ntegrating academic subjects
into the career and occupational objectives of students Few students.
for example. underst.and the shills they will need to perform their desired
career roles Instrictional units that are related to the personal lives of

RN

o -

RIC .

Aruitoxt provided by Eic:



students will have a positive effect on student behavior patterns. (15,19,
59)

Students who are assigned insttuctional tashs that are below or above
therr ability levels tend to perform in less than effective ways A lock
step” curniculum 1s madequate to meet tf diverse ability levels of
students Many disruptive students are also having difficulty mastering
content that is unselated to their shill level In the same respect. many
students are not challenged by the curriculum While there 1s no perfect
curriculum-student match, 1t 15 evident that well-planned curriculums
that are related to student abilities will deciease related student behavior
probleins. (28. 38. 76, 85)

Research findings i psyvchology and souology indicate that both as
individuals and as group members. people respond best in situations
where they arc challenged and given a setung to actively meet the
challenge Many students report that their best teachers were those who
helped them reach a goal they never thought achievable In studies that
wh students todentfy what they Tike best about school. the following
1esponses are most often histed (38, 55,71

—My teacher' She really makes what we do important

—The things we do' Last week we visited a nudlear power plant—that

really made our science class hively that week

—Art dass' Inart we do things and have a chance to improve on what

we do.

—Mr Kuwser's class! There 1s no fooling around 1n there. You hnow

what s expected and he really teaches

An evperience-based curriculum that 1 accompanied by directed
learning proces s can be effective in helping students learn and behay
moducuvely  Involving students in selecung and o1 desigmng certain

aspects of the curniculum is yet another way of promoting posiive
student attitudes toward school  Instrucuonal progiams that ate too

abstract i content. pourly orgamzed. untelated to student needs and
abilities. and lachig 1 oherence are among the major causes of
distuptive behavior (26, 43, 91)

THE COMMUNITY AND STUDENT
BEHAVIOR PROBLEMS

While teachers can tand shouid) use a vanety of approaches in dealing
with asstoom disciphine problems. no teview of this subject would be
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adequate without an examination of the relationship between the com-
munity setting and studen: behavior problems The school 1s not an
island unto itself (69) It 15 no surprise. for example. that communities
that have a high crime rate have a corresponding high rate of school
vandalism While many people still behieve that such behavior problems
are restricted to urban schools. the curreat research indicates they exist
in all areas of our society In exanuimng school-communuty arrange-
ments that seem to promote positive student behavior. the following
items are of significance:

I Schools that utihze community resources and facihities 1 their
instructonal program find school-community relations to be 1m-
proved. (59)

Communities that actuvely support the schools by continually
attempting to improve their quality mimmize disruptive behavior
and vandalism. (19)

Vandalism. delinquent crime rates. and classroom discipline prob-
lems are reduced in communities where students are given medn-
ingful work expeniences and are involved in directed recreational
activities (such as 1n the extended school day program). {(15)
Schools that use citizen advisory councils on a continuous basis
report that the citizenry becomes more aware of probiems such as
classroom discipline and 1s usually supportive of teachers in their
attempts to solve these problems. (19, 92}

Schools and communiues where students are given responsibihines
for managing their behavior and caring for the fucilittes report fewer
behavior problems and less vandalism thai, do communities where
students are not expected to participate 1n keeping things clean and
safe. (3. 50)

Community involvement is vital to preventing and coriecting student
behavior problems Community -school linkages such as cooperative
career development programs. community-based school evaluation proj-
ects. ongoing advisory councils. shared extended school day and school
year programs. public information campaigns. and other cooperauve
efforts have been used effectively to create positive school environments
in many communities. The key to preventing school vandalistn and
excessive school discipline problems resides in positive leadership 1n
both the school and the community. (19, 83)

Where scheol vandalism and disruptive student behavior are severe
problems, the community can play a magor role 1n resolving the situation.
For example a common problem is the conflict over accepted values and
expected behavior in the home. school, and community. When the
divergence of home values and school values 1s extieme, classroom and
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school discipline problems seem to 1nciease An effectve way of dealing
with this conflict is to develop a school- community dialogue by which
differences can be resolved and a common goal established so that
students u~dcrstand that there 1s a desirable way of behaving, apphca-
ble to all facets of the community. (3)

Comniunity attitudes toward the school system are sigiificantly re-
lated to how students respond to their educational experience. When the
predominiant view of the schools is negative andor hostle. students
appear to adopt a similar perspectiv e and exhibit uncooperative and even
aggressive behavior toward school personnel. By forming a community
imvolvement plan and promoting the positive aspects of school services
to the community. a beginning can be made in bulding more functional
school-community relationships. An authentiy partnership, however,
will occur only when teachers, parents, and atizens hsten to each other
and cooperatively design programs that reflect their combined concern
(92)

The myth that classroom disciphine problems can be handled best by
the teacher alone 1s not supported by research findings. The evidence
mmdicates that every member of the community influences the way
students behave Indeed. the most current research dearly indicates that
when parents, citizens, and teachers begin early in the hife of the child to
set a positive example of accepted behaior (and continue this effort), the
results are very positivein terms of student social behavior and acadenie
achievement (S1)

EPILOGUE

“'Conditions for learning. whether in the classroom or In the
workplace. shape human responses to many 1ssues. Teachers shape
at least some of these learning conditions in the (lassroom. Parents,
of course, influence another facet of the student’s life at home. The
mos* promising approaches for dealing with disruptive behavior 1n
schoo' have emphasized educational and support activities that
strengthen parent and teacher skills 1n deating proacuvely with
student behavior, Skuled teachers and knowledgeable parents are the
best *“tools™ available for promoting positive student behavior.
Education programs for parents and professional development oppor-
tunities for teachers that focus on increasing their power to influence
students” lives in a positive direction are ulumately the most
effective methc ds for responding to behavior problems.
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